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Preface

You have just opened an educational resource of elementary-level lesson plans that have British Columbia’s history as their content and critical thinking as their methodology. 

This resource is the product of two years of workshops conducted by the “TFU” (Teaching for Understanding) professional development network, which resulted in lesson plans developed by partner groups of teachers and curators. Curators provided primary source material and historical content and teachers provided the appropriate educational framework and lesson focus. The TFU model of critical thinking was used to phrase the lesson as an open-ended question to stimulate students to discover their own thoughts and answers about complex historical issues which are still evolving or continue to happen here in BC. 

The professional development workshops were challenging, stimulating events for the participants; the lesson plans we hope provide you with useful content and exciting ideas to take to your students. 

We would be interested in your comments or feedback and any examples of student work produced out of using these lessons. Please contact

The British Columbia Museums Association

204 – 26 Bastion Square

Victoria, B.C. V8W 1H9

e-mail: bcma@museumsassn.bc.ca
tel: 250-356-5700

The teachers and curators of the BC TFU Steering Committee and Regional Coordinators
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An Introduction to Teaching for Understanding (TFU) History

--Peter Seixas, Faculty of Education, University of British Columbia
Most teachers and students can readily identify what is most deadly about the study of history in schools: the meaningless parades of names, dates and events to be memorized. But in running quickly away from that prospect, it is a bit harder to define what it is that we actually want from history lessons. One response is “engagement.” We might “engage” students in memorizing historical names, dates, and events through a Jeopardy game. We might “engage” them by telling fascinating stories about the past… or by dressing up as characters from history and acting in role. Each of these has the possibility for engagement. But each still begs the question, why learn history? Why not tell fictional stories, stage fictional drama, have a science quiz? “Engagement” is not enough of an answer: we must be “engaged” for some further end. What—if anything—is important for us in learning about the past?

In contemporary culture, we are faced by a series of driving questions whose answers help us to orient ourselves, in terms of who we are, what we are doing, and how we relate to others. These questions of historical consciousness include the following:  

1. How did things get to be as we see them today? Which aspects are signs of continuity over time and which, signs of change? 

2. What group or groups am I a part of, and what are its origins? 

3. How should we judge each other’s past actions, and therefore, what debts does my group owe to others and/or others to mine?

4. Are things basically getting better or are they getting worse: progress or decline. 

5. What stories about the past should we believe?

6. Which stories shall we tell? What—about the past—is significant enough to pass on to others, and particularly to the next generation?

These are questions that historians deal with, with nuance and complexity based on years of questioning, thinking, reading and study, but they are also questions that all of us must deal with in one way or another. In the complex, multicultural society that we live in, the answers are not easy nor “given.”  The role of school history is less to provide set answers, than to help students gain the tools to deal with these questions in more knowledgeable, thoughtful, and sophisticated ways. They are questions that we care about. So it’s not the case that they don’t need real answers. They do. It’s just that different people, with different perspectives, are likely to answer them—with good reason—differently. And that is why simply providing students with one set of answers, or helping them to do well on a Jeopardy quiz (or Dominion Institute questionnaire), or teaching them one narrative of Canada’s past, may be important, but it is not enough: we should not set our history standards that low. Teaching students to deal with big questions that help them to orient themselves in time, is what we mean by “teaching for understanding history.”

Some Central Concepts

For several decades, British educators have attempted to move history education beyond the memorization of facts and stories, through the use of what they call “second order historical concepts.”  These concepts are central to historical thinking, but in a different way than substantive or “first order concepts” like “revolution,” “assimilation,” or “democracy.”  The latter concepts are just as important, but they are not ones that define how we understand the past, how we do history. The second order concepts that the TFU Workshops explored include the following, which correspond, in a rough way, to the questions of historical consciousness posed above:

Continuity and change

How foreign is the past? Students may mistakenly assume that things in the past were basically similar to things in the present, only they looked a bit different. For instance, they may imagine that being a medieval serf was a job, not understanding that the whole set of relations of production was entirely different from a modern wage-labour economy. An extreme version is “Flintstones history”: the notion that people in the past went about life in ways that are basically the same as our own, but they just dressed up differently. Part of the task of teaching history is teaching how fundamentally things have changed, how foreign the past is.

Empathy/perspective taking

Closely related to this, indeed part of the same task, is to help students try to reason from the perspective of those in the past, those who were living in very different conditions, with ideas very different from our own. This is not an affective challenge (as the term “empathy” might suggest), nor a challenge to take an imaginative leap. Rather, it is the challenge to use evidence to start to reconstruct lost worlds. We cannot do this without an awareness of the hindsight that we exercise in the process of reconstruction.

Evidence

A useful distinction can be made between reading for “information” and reading for “evidence.”  A clear example of the former is the way we use a telephone book: we look up a phone number for a specific purpose. Moreover, unless we get the message “this number is no longer in service,” we do not interrogate the construction of the phone book, or ask other kinds of questions of it. Unfortunately, many students’ experiences of school history textbooks are similar: they use them to look up facts to regurgitate for chapter review questions or tests. School textbooks are designed as compendia of information. But reading a historical source as evidence is quite different: here we question who wrote the passage, in what context, for what purposes. We may use the source as evidence of something that the author never intended, or indeed never thought about (e.g., as evidence of the author’s beliefs about race).

Moral judgment

Moral judgments in history move us into a very tricky, but very important, area. They need to be seen in the light of what was said about empathy/perspective taking and evidence above. It is very easy to accuse 19th century men of sexism, or BC’s colonial settlers of racism. But imposing our own early 21st century moral frames on people of the past is like shooting fish in a barrel. Before using history to inform our own moral understandings, we need to take into consideration the contexts within which historical characters’ decisions were made. This is not to say we should maintain moral neutrality in the face of brutal slaveholders, enthusiastic Nazis, or marauding conquistadors. History does offer us a way to enhance and enrich our own moral frameworks, but we need, again, to move forward with an understanding of the operation of our own hindsight as we do so.

Progress and decline

The concepts of progress and decline bring an element of moral judgment to the concept of continuity and change. Progress and decline can pose as universal frameworks, but the more careful historical thinker will add the questions, “progress for whom” and “progress in what” to add complexity and nuance to the exercise. Technological progress may be accompanied by environmental decline. And there may be significant debates over what constitutes political or economic progress. These are all important questions for lessons in history. 

Significance

We cannot teach or learn everything that happened in the past. So there are important choices to be made as we think about what is significant in the past. Should we concentrate, for instance, on political leaders or on broad social movements? Some students think that what is in the textbook is, by definition, what is significant: if it were not significant, why would it be there? At the other extreme, some students think that what is “interesting” or important to them is historically significant. This is ultimately an unproductive approach to the problem of significance. Our notions of historical significance will reflect our values and thus, like the concepts of progress and decline, will introduce contentious and debatable (and therefore educationally interesting and important) issues. The most advanced understandings of historical significance will link what is interesting and important to us in our own lives to the largest frameworks and questions of global continuity and change.

The Teaching for Understanding Model

These concepts are central to the Teaching for Understanding workshops that developed the following lessons, but there were a few other important sets of ideas that should be mentioned.

The second set of ideas we used to develop the lessons was from McTighe and Wiggins’ Understanding by Design Handbook (Alexandria, Virginia: Association for Supervision and Curriculum Development, 1999). The key strategy that we took from them was the idea of “backward design” for unit and lesson plans:  

a. define what is worth understanding in terms of generative topics framed as big issues or questions.

b. think about what students might do or make to provide evidence of understanding.

c. as the final step, plan the processes through which students will come to understand (through engaging lessons and units).

McTighe and Wiggins call this backward planning because, to put their ideas in more common terms, designing the assessment comes before the design of instruction.

A third set of ideas had to do with the incorporation of materials, documents, and other resources from archives and museums. The second-order historical concepts become most meaningful when they are used with primary historical sources. Some of the greatest repositories of these sources are archives and museums, and so we sought to establish new ties between teachers developing history lessons and people who work in British Columbia’s museums and historic sites.

And finally, we knew that it was necessary to remain cognizant of the Integrated Resource Packages, and particularly, their Prescribed Learning Outcomes, if the lessons were actually going to be used in British Columbia.

To summarize, the Teaching for Understanding History model consisted of:

· second order historical concepts

· backward design

· museum artifacts and archival documents 

· British Columbia curriculum documents.

We hope that you find the following lessons both useful in themselves, and generative, in their ability to help you think about designing new lessons of your own.

Using this Guide

This resource has been created to help secondary teachers in British Columbia give their students a better sense of the province’s history and heritage. It consists of seven lesson plans that use the “Teaching for Understanding History” pedagogical approach and employ primary and secondary materials provided by the members of the BC Museums Association. British Columbia’s past becomes meaningful for a twenty-first century student through the use of private journals, old photographs and newspaper articles. The lessons, each specifically designed for a particular grade level, cover a range of topics and time periods. Students have the opportunity to read excerpts from the journal of Captain George Vancouver and see the BC coastline and First Nations people as they appeared to him when he first set eyes on this part of the world. They learn about BC’s entry into Confederation through the working diary of J.S. Helmcken, read letters written by a Penticton soldier while serving in the trenches during World War One, and take a virtual tour through an art gallery featuring the works of Emily Carr. By discovering how real people represented their world through pictures and writing, students have a chance to develop a meaningful personal understanding of various aspects of this province’s history. 

There are seven lesson plans included in this resource. In addition to incorporating a TFU methodology, they have been specifically tailored to address provincial Social Studies learning outcomes dealing with the history and the development of communities in British Columbia. For this reason, lessons have been written only for those grades that focus on such outcomes (e.g., grades nine to eleven). 

Format of the Lesson Plans

Each lesson has been organized in the following format, to make reading and implementing the procedures as straightforward as possible: 

· Overview: offers a summary of the lesson topic and instructional strategy(ies) employed

· Time Required: provides time parameters for the lesson as well as any other scheduling information the teachers may find useful

· Essential Question: poses the main question the students are expected to focus on over the course of the lesson 

· Rationale: provides a brief explanation of the purpose and value of the lesson in relation to the TFU model

· Curriculum Connection: lists the Socials Studies learning outcomes addressed by the lesson

· Materials and Resources: lists the websites (if applicable), handouts, teacher resource materials and assessment tools employed in the lesson in the order in which they are used 
· Procedure: provides the step-by-step procedural information needed to carry out the activities involved in the lesson
· Assessment: offers a possible method for assessing student achievement of the lesson’s objectives, incorporating the assessment tool included with the plan

· Extension Ideas: suggests further activities meant to reinforce achievement of the learning outcomes addressed by the lesson or provide segues into related social studies topics
The lesson procedures incorporate a variety of instructional strategies designed to stimulate the students’ interest and foster awareness and appreciation of what British Columbia’s past was really like. Some require the students to work independently and focus on their own research and presentation skills, while others involve group activities designed to foster teamwork and collective decision-making. These strategies include:

· visual analysis (e.g., The British Columbia of Emily Carr, The Passing of an Age: The Impact of Technology on the BC Interior)

· role play (e.g., The Passing of an Age: The Impact of Technology on the BC Interior)

· key inquiry (e.g., Sunken Treasures)

· on-line research (e.g., Sunken Treasures, The British Columbia of Emily Carr, BC Joins Confederation)

· group presentations (e.g., Sunken Treasures)

· journal writing (e.g., Vimy Ridge: The Battle that Shaped a Nation)

The lesson plans come equipped with all the handouts, teacher resource materials and assessment tools needed to conduct the suggested procedure. Each lesson requires approximately one to three hours of class time, and can be completed over the course of two to three classes. Recognizing the variety of scheduling systems that exist within BC schools, the lessons have been organized in flexible procedural steps that enable teachers to choose their own break points and decide how much time they wish to devote to lesson activities during any one class. 

Using the On-Line Resources 

The lessons in this publication are designed to make the most of the growing wealth of historical photographs and primary documents being compiled by the BC Heritage Digital Collections project. Some of these lessons, (e.g., The Passing of an Age: the Impact of Technology on the BC Interior, Vimy Ridge: The Battle that Shaped a Nation) contain all the necessary images and information in the form of handouts and are entirely self-contained. They can be presented by teachers without requiring students to use computer technology. Other lessons are based on on-line resources that students will need to access at the BC Heritage web sites where they are featured (e.g., the virtual tour provided on the Kilby General Store site).

In the computer-supported lessons, it is not necessary for all students to have continuous access to a computer throughout the entire lesson. Rather, the lessons have been designed so that students conduct on-line research or complete a computer-based activity only once or twice throughout the entire procedure. The computer research or reading analysis assignments have all been designed to take less than forty-five minutes to complete, so students can complete them during one class period or a session in your school’s computer lab. The procedural steps involving the use of a computer might be seen as useful pause points in the lesson, allowing the students to carry out the on-line activity at home or during out-of-class research time at the school or local library. 
Sunken Treasures

A Grade 9 Social Studies Lesson
BC Archives – A-00148
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The Ship “Tory” in the West India Docks
Sunken Treasures

(A Grade 9 Social Studies Lesson)

Overview of Lesson

In this lesson, students use the Maritime Museum of BC web site http://www.mmbc.bc.ca/source/schoolnet/exploration/) to create a Gallery Collection of 10-15 items they might find on an 18th century shipwreck off the coast of British Columbia, and create a “Museum Plaque” explaining what each item is and its significance to 18th century voyages of exploration (specific criteria for this are suggested) and what it reveals about European maritime activity on the west coast of North America at that time.

Historical content for this lesson provided by The Maritime Museum of BC, 25 Bastion Square, Victoria BC, V8W 1H9. (250) 385-4222  http://mmbc.bc.ca

Time Required

This lesson will take three to four hours of class time. 

Essential Questions

What was it like to live on board a European sailing ship in the 18th century? How did 18th century seafarers meet the challenges they faced? 

Rationale

By recreating an historically accurate shipwreck off the BC coast and interpreting it for their peers, students demonstrate their understanding of assigned research into 18th century voyages off the northwest coast of the North American continent. They also learn about the marine technology that was developed for such long ocean voyages, the way of life on board such ships, and the historic significance these voyages were to have for the exploration and settlement of the western coast of Canada. The group work and follow-up presentations provide students with an opportunity to develop co-operative group work skills and to learn from each other.

This lesson engages students in addressing the TFU concepts of empathy/perspective taking, evidence, and significance.

Curriculum Connection

The following learning outcomes are addressed by this lesson in whole or in part: 

Social Studies, Grade 9

It is expected students will: 

· analyse reasons for the initial exploration and settlement of North America (Economy and Technology)

· identify and clarify a problem, an issue, or an inquiry (Applications of Social Studies)

· select and summarize information from primary and secondary print and non-print sources, including electronic sources (Applications of Social Studies)

· plan, revise, and deliver formal oral and written presentations (Applications of Social Studies)

· co-operatively plan, implement, and assess a course of action that addresses the problem, issue, or inquiry initially identified (Applications of Social Studies)

Materials and Resources

· student handout: Recovering the Past—Creating a Gallery Collection and Museum Plaque

· teacher resource: References from the Maritime Museum of BC 

· student handout: Exploration of the West Coast

· assessment tool: Gallery Preparation

· student resource: The Maritime Museum of BC web site, http://www.mmbc.bc.ca/source/schoolnet/exploration/)
Procedure

1. Write the essential questions on the board: “What was it like to live on board a European sailing ship in the 18th century? How did 18th century seafarers meet the challenges they faced?” Begin by conducting a brief exercise in which students identify pieces of information or knowledge that could be provided under the following headings:

· What European seafarers in the mid 18th century knew about the world (especially North America) and about ocean travel

· What we know today about the world (especially North America) and about ocean travel that European seafarers in the mid 18th century did not know.

Briefly discuss their lists, correcting any obvious or significant errors.

2. Tell students that they will be asked to work in "marine archaeology teams" to create a collection of items salvaged from a fictional “wreck” of a ship that sank off the coast of British Columbia some time in the late 18th century. Ask students to list what sorts of items they might expect to find in such a ship. Though this shipwreck will be fictional, they should try and make it as historically accurate as possible.

3. Organize students into "marine archaeology teams" of four or five members. Distribute the student handout, "Recovering the Past—Creating a Gallery Collection and Museum Plaque," and go over it as a class. Make sure that the students understand what is expected of them:

· use the Maritime Museum of BC web site (http://www.mmbc.bc.ca/source/schoolnet/exploration/) to identify and make a presentation of 10-15 items they might find on an 18th century shipwreck off the coast of British Columbia

· create a “Museum Plaque” explaining what each item is and its significance to 18th century voyages of exploration (specific criteria for this are suggested) and what it reveals about European maritime activity on the west coast of North America at that time. 

Within the groups, students should agree on a procedure to conduct initial research to identify the 10-15 items that will make up the group’s gallery collection. Each member of the group can then assume responsibility for obtaining pictures (or models) of two to four of the listed artifacts. Although each student only focuses intensively on two to four artifacts, the group as a whole creates a more diverse and broadly representative collection of gallery objects. You can then assess two aspects of students’ work:

· Co-operative group skills (e.g., students can be asked to self-assess how well their group gathered initial information about 18th century European ships, decided which objects to include in their gallery, divided the work of making plaques for particular objects among group members, and agreed on common or compatible standards and formats for presenting their work) and the assessment tool, “Gallery Collection” provided with this lesson).

· Individual students’ contributions (e.g., with reference to the assigned criteria – see the student handout, “Recovering the Past—Creating a Gallery Collection and Museum Plaque” and the assessment tool, “Museum Plaque” provided with this lesson).

4. Have students explore the Maritime Museum of British Columbia website (http://www.mmbc.bc.ca/source/schoolnet/exploration/) to obtain information they think would be useful for their displays. You might also wish to share information included in the other teacher resource provided with this lesson, “References from the Maritime Museum of BC”.

5. When student groups have finished their research, allow them some time to prepare their collection for display. For individual assessment purposes, you may want to suggest that each student clearly identify the work that he or she produced. 

6. Conduct a gallery walk in which members of the class review each other’s presentations. Each student group should provide other groups with one positive comment and one piece of constructive criticism. 

7. Conduct a debrief discussion that might focus on:

· soliciting peer review comments (favourable and critical) about each group’s work

· any points not covered in student presentations that would be useful to students in completing the handout, "Exploration of the West Coast"

· the discussion that took place as part of procedure 1. 

Assessment

· As part of the assessment of the students’ collections, consider having members of other groups conduct peer assessments of their classmates’ work. As part of the assessment, you may also want to consider the extent to which the presentations

· highlight the most historically significant aspects of the 18th century maritime activity off the west coast

· include concise and accurate explanations of the materials presented

· are displayed artfully and effectively

· reflect a balanced contribution from all members.

· As follow-up, have students individually respond to the questions on the handout: "Exploration of the West Coast" based on information gleaned from their research and their review of the various group presentations.

Extension Ideas

· If possible, take a field trip to the Maritime Museum of BC in Victoria to learn more about exploration of the west coast and marine technology. 

· Have students research European first contact with west coast Aboriginal peoples. You may want to have students explore the following sites for this purpose: 

· http://www.bcarchives.gov.bc.ca/exhibits/timemach/galler07/frames/index.htm
· http://www.civilization.ca/aborig/nwca/nwca_t5e.html.

· Compare the experiences of the west coast maritime explorers with those of Alexander Mackenzie, the first European to visit the west coast via an overland route. 

· Have students learn more about the subject of marine archaeology. You may want them to explore the BBC online exploration of the subject: (http://www.bbc.co.uk/history/ancient/archaeology/marine_1.shtml).
· Have students research a real shipwreck that has been excavated and studied in another part of the world to discover what sort of information was uncovered in the process. 

Student Handout: Recovering the Past—Gallery Collection and Museum Plaque

Your group should work together to prepare a collection of 10-15 recovered artifacts for display, salvaged from an 18th century shipwreck off the coast of British Columbia. Individually, you will be responsible for creating a “museum plaque” for at least 2 artifacts, which provide an explanation of what the artifact is and what it reveals about European maritime activity on the west coast of North America at that time. 

Your gallery should include: 

Documents

When creating documents, be sure to write them as authentically as possible. Use appropriate vocabulary when referring to shipboard life and marine conditions, and be sure to attribute written documents to crew members who actually would have been able to write. Be sure to include:
· personal documents (e.g., letters and journals)

· professional documents (e.g., captain’s log, official proclamation)

· maps of :

· the route taken by the ship (as well as projected route for the voyage home)

· the coastal region surveyed by the crew of the sunken ship

· illustrations: 

· made by a member of the ship’s crew of the landscape, people, flora and/or fauna observed in what is now coastal British Columbia

· made by the archaeology team of artifacts that have been recovered from the shipwreck. 

Artifacts 

Artifacts may be referenced in writing and/or in illustration, but their historical relevance must be explained. Be sure to include reference to:

· the ship itself

· navigational tools

· items brought for trade

· items received from trade

· items picked up at foreign port en route to the west coast.

Historical Reconstruction
· Identify the nationality of the ship and relate this to the geopolitical situation of the time.

· Identify at least two different crew members and their responsibilities on the voyage.

· Provide at least two references to famous explorers who have visited the west coast before, as well as the outcome of their voyages.

· Make at least two references to technology that advanced marine exploration.

· Describe the purpose of this particular vessel’s voyage to the west coast.

· Mention at least one lucrative trade item that explorers to the west coast acquired from the Aboriginal people for trade in Asia or Europe.

· Describe the geography of the west coast and its impact on the exploration and conquest of North America by European powers.

Teacher Resource: References from the Maritime Museum of BC 

Information on the following can be found on the Marine Maritime Museum of BC website: 

Explorers 

(http://www.mmbc.bc.ca/source/schoolnet/exploration/exbio.html)

Vitus Bering 1681-1741

Captain James Cook 1728-1779

Sir Francis Drake ca. 1543-1596

Juan de Fuca 16th century

Dionisio Alcala Galiano 1760-1805

Jean François La Pérouse 1741-1788

Alejandro Malaspina 1754-1810

Estevan José Martinez 1742-1798

Captain John Meares 1756-1809

Juan Perez ca.1725-1775

Juan Francisco de la Bodega y Quadra 1744-1794

Manuel Quimper 18th century

Cayetano Valdes 1767-1839

Captain George Vancouver 1758-1798

Navigational Tools 

(http://www.mmbc.bc.ca/source/schoolnet/exploration/navigation.html)
Sextant

Compass

Fathom log

Astrolabe

Cross-hatch

Chronometer

Marine dividers & parallel rules

Ships Used in the 18th Century

(http://www.mmbc.bc.ca/source/schoolnet/exploration/boattypes1.html)

SPANISH CARAVEL: Could either be square rigged for ocean going voyages or lateen rigged for coastal trade.

SPANISH GALLEON: First developed in England, where they were known as 'Kings' or 'Queens' ships, they first proved their worth in the defeat of the Spanish Armada in 1588. They were of a low-charged hull design that was faster and more maneuverable than any of the current designs of the day.

SQUARE- RIGGED SHIP: This is typical of merchantmen and men-o-war of the period. By this time a fore-and-aft sail was used on the mizzenmast. But the 'headsails', those on the bowsprit, were still square-rigged. They were called 'sprit-sails'.

BRIG: A two-masted vessel, square-rigged on both masts.

BRIGANTINE: A two-masted vessel square-rigged on the foremast only. This rig developed was developed from the Brig. 
European expeditions to the Northwest coast 1774-1794

(http://www.mmbc.bc.ca/source/schoolnet/exploration/cooktl.html)

1774

Country: Spain
Explorer: Juan Perez
Ships: Santiago
Area Explored: Reached Queen Charlotte Islands and the west coast of Vancouver Island.

1775

Country: Spain
Explorer: Bruno de Hezeta and Bodega y Quadra
Ships: Santiago & Sonora
Area Explored: Reached southern Alaska.

1778

Country: Britain
Explorer: James Cook
Ships: Resolution & Discovery
Area Explored: Nootka Sound & Alaska.

1779

Country: Spain
Explorer: Ignacio Arteaga and Bodega y Quadra
Ships: Favorita & Princesa
Area Explored: Alaska.

1786

Country: France
Explorer: La Pérouse
Ships: Boussole & Astrolabe
Area Explored: Alaska.

1788

Country: Spain
Explorer: Estevan José Martinez and Lopez de Haro
Ships: Princesa & San Carlos
Area Explored: Reached Alaska, Lopez turned back.

1790

Country: Spain
Explorer: Manual Quimper
Ships: Princesa Real
Area Explored: Juan de Fuca, Sooke, Esquimalt.

1791

Country: Spain
Explorer: Ramon Saavedra and Jose Maria Narvaez
Ships: San Carlos & Santa Santurnina
Area Explored: Juan de Fuca, Strait of Georgia. 

Country: Spain
Explorer: Alejandro Malaspina and Jose Bustamante y Guerra
Ships: Atrevida & Descubierta
Area Explored: Alaska.

1792

Country: Britain
Explorer: Vancouver and Broughton
Ships: Discovery & Chatham
Area Explored: California coast, Puget Sound, Circumnavigation of Vancouver Island. 

Country: Spain
Explorer: Galiano and Valdes
Ships: Sutil & Mexicana
Area Explored: Circumnavigation of Vancouver Island.

1793

Country: Britain
Explorer: Vancouver and Broughton
Ships: Discovery & Chatham
Area Explored: California coast, Alaska Panhandle.

1794

Country: Britain
Explorer: Vancouver and Broughton
Ships: Discovery & Chatham
Area Explored: Cook Inlet, Prince William Sound

Water bodies of the West Coast

Pacific Ocean

Straight of Georgia

Juan de Fuca

Queen Charlotte Strait

Johnstone Strait

Kyoquat Sound

Nootka Sound

Barkley Sound

Islands off the West Coast

Vancouver Island

Texada Island

Denman Island

Hornby Island

Galiano Island

Valdez

Gabriola

Mayne

Saturna

Saltspring

N. Pender

Nootka 

Flores

Navigational Vocabulary

(http://www.mmbc.bc.ca/source/schoolnet/exploration/navvocab.html)

	adrift 
	a boat not under power

	avast 
	stop 

	ballast 
	weight in lower part of ship, added to help stability 

	bearing 
	direction ship is heading 

	boatswain 
	('bosun') person in charge of deckhands and gear; beneath mates in rank 

	buoy 
	a float anchored from mooring for navigation 

	chains 
	a small platform on either side of the ship from which the leadsman heaves the lead 

	chart 
	a navigational map 

	chip log 
	a device used to measure the speed of a ship in knots 

	chronometer 
	a very accurate shipboard clock 

	deadeye 
	a circular block; part of a ship's rigging; the original name of a dead-man's-eye arose from the remarkable resemblance of these blocks, with their three holes to a human skull 

	forecastle 
	('foc'sle') living quarters for crew and the bow cabin on older sailing vessels

	galley 
	kitchen 

	heave 
	to pull a line 

	journal 
	a personal daily record of events kept by midshipmen and officers 

	kedging 
	the original word was cagger, an early derivation of catch (i.e., to catch the ground) 

	lead line 
	device used to measure the depth of the ocean 

	log 
	1) the name given to any device used to measure the speed of the vessel through the water or the distance sailed in a given time
2) the short name by which the log book or deck log is generally known; a compulsory document that must be kept by all ships; information related to the navigation of the ship, the organization of the crew, and all other relevant activities on board are recorded in it 

	midshipmen 
	young men in training as naval officers 

	midships 
	refers to the middle of the vessel 

	port 
	the left-hand side of the ship as seen from aft 

	rigging 
	all ropes, wires, or chains used in ships and smaller vessels in supporting the masts and yards and for hoisting, lowering, or trimming sails to the wind 

	sextant 
	device used to find latitude and longitude

	ship's boat 
	small boat used to explore in shallower waters, or for escape; carried by larger vessels; used to set and retrieve anchors, tow the ship in calms, transfer cargo and passengers, provide ship to ship and ship to shore contact, to serve as lifeboats and to conduct fishing and provisioning expeditions 

	soundings 
	the name given to the depth of water obtained by the lead line or an electronic depth sounder

	starboard 
	the right-hand side of the ship as seen from aft 


 Student Handout: Exploration of the West Coast

Based on your own research and notes taken on the presentations of other groups, complete the following questions to the best of your ability. 

· List three crew members who would be on a cross-ocean voyage of exploration, and their responsibilities. 

· List three types of technology used on ships in the late 18th century. Explain their function and how they made cross-ocean travel easier. 

· Give three main reasons why European explorers came to the western coast of what is now Canada. 

· List two British explorers who visited the west coast, and the historical significance of their journeys. 

· List two Spanish explorers who visited the west coast, and the historical significance of their journeys. 

· Explain why the west coast became British territory, instead of Spanish. 

· Briefly summarize relations between the Aboriginal people of the west coast and the European explorers that came into contact with them in the late 18th Century. 

· List one important trade item that European explorers obtained from Aboriginal people of the west coast. How did this trade affect European settlement of the area?

Assessment Tool: Gallery Collection

	Criteria
	Group Self-Assessment
	Teacher Assessment
	Comments

	The collection provides information on:
	
	
	

	· the differing roles and responsibilities of individuals on an 18th century European vessel that might have visited the west coast of BC
	
	
	

	· the function of various types of technology used on ships in the late 18th century
	
	
	

	· reasons why European explorers came to the western coast of what is now Canada
	
	
	

	· British and Spanish explorers who visited the west coast
	
	
	

	· the selection of items included in the collection is historically plausible 
	
	
	

	· additional criteria:


	
	
	


Rating Scale: 
4 — Outstanding



3 — Good



2 — Average



1 — Poor



0 — Incomplete
Assessment Tool: Museum Plaque 

	Criteria 
	Student Self-Assessment
	Teacher Assessment
	Comments

	Information on the plaque is:
	
	
	

	· accurate
	
	
	

	· sufficiently complete to be self-explanatory (refers to historical groups, events, technology, and geography)


	
	
	

	· relevant in helping answer the essential questions


	
	
	

	· presentation of information is clear, creative, and attractive


	
	
	

	· additional criteria:


	
	
	


Rating Scale: 
4 — Outstanding



3 — Good



2 — Average



1 — Poor



0 — Incomplete
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